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My resume, appearing in full at the end of this document, gives a detailed description of my skills
and experience. But, here's a snapshot of what I have to offer:

n Advanced skills in Indesign, Adobe Illustrator, Adobe
Photoshop, QuarkXPress

n Advanced typography knowledge
n Advanced experience in book production (B/W, 2-color, and 

4-color), brochure and newsletter formatting, template
creation

n Skilled in photo enhancing and modification, experience in
setting up a personal website

n Self-motivated professional and a quick learner
n Experience in both leading and participating in design

conferences with clients
n Experience with both managing support staff and being a

valuable contributor to the design team
n Skilled in composing and designing instructional and

production materials for design team

Using the Wix Website
Builder software, I

created this personal
website, as well as
others. Within the 
site is a gallery of 

my designs 
spanning the 

over a decade.
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Summary
Graphic Artist with advanced skills in AdobeCS programs and QuarkXPress produces dynamic interior textbook design, 
page production and layout, and cover design for top textbook publishers and authors.

n Advanced skills in Adobe InDesign, Illustrator 
and Photoshop; advanced experience with QuarkXPress

n Advanced typography knowledge
n Advanced experience in book production, brochure 

and newsletter formatting
n Skilled in photo enhancing and modification

n Self-motivated professional
n Quick learner
n Experienced in leading and participating in design

conferences, managing support staff
n Skilled in composing and designing instructional 

and production materials for design team

Accomplishments
n Created award-winning textbook design appearing in the 2003 New England Book Show.
n Produced a comprehensive reference guide for company design team: how to use QuarkXpress for its book production; how to

follow production procedures within the company.
n Illustrated and designed the front and back covers for the novel "Coming of Age . . . Again" by Carol Mizrahi.
n Lead a fifth grade class at Leopold Elementary School in writing, illustrating, and publishing a book of their short stories.
n Produced website for Carol Somberg Design to display information and portfolio gallery.

Experience

Carol Somberg Design — Owner, Freelancer April 2000 to present
Established business as an independent book designer, working frequently in partnership with longtime employer Omegatype and
maintaining consistent client base. Participated in design conferences via phone with clients, producing successful designs by
implementing customer needs and requirements. Maintained tight schedule for various phases of production from initial design
concept to final comprehensive design and specifications, sending high-quality print samples (in the early days of business) or 
pdfs of sample pages (current procedure) along with final application files for page production.

Omegatype Typography, North — Graphic Designer, Manager January 1999 to April 2000
Opened office space in Madison for Omegatype, hiring two employees. Trained both in QuarkXpress and book production.
Maintained relationship with main office and clients with regular phone meetings. Closed office in 2000 to operate freelance
book design from home office.

Omegatype Typography, East — Graphic Designer, Manager April 1993 to January 1999
Self-taught QuarkXpress, writing an instructional manual for all Omegatype employees. Opened small satellite office for
Omegatype, hired and trained four employees in QuarkXpress as well as in all aspects of book production. Kept in close
contact with the main office with daily phone meetings. Worked closely with clients (publishing houses and project managers)
across the country and also with employees of the main office, sometimes requiring travel. Developed further book design
clients in conjunction with book production. Left self-sustaining office in 1998 to move to Wisconsin, opening another
satellite office for Omegatype.

Omegatype Typography, Inc. — Compositor, Graphic Designer, Assistant Manager January 1989 to April 1993
Began as compositor laying out textbook pages by hand on a light table. Joined the first computer desktop publishing 
team in late 1989 working with Ventura Publisher. Promoted to lead desktop compositor then to assistant manager of 30
employees, working under the owner/operator. Added book design to list of skills by 1992. Maintained working relationship
with clients across the country, sometimes requiring travel. Left Omegatype main office in 1993, moving to Pennsylvania and
beginning a satellite office.

Names Etc — Owner, Manager, Artist September 1985 to January 1989
Partnership in and manager of a retail gift shop in a large shopping mall in Champaign, IL. The shop's niche was personalized
gifts, employing four artists including self to produce custom artwork on gift items sold at the shop. Closed shop at the end
of lease to start new career direction.

Highlights

Education
Bachelor of Fine Arts — Art Education, University of Illinois at Champaign-Urbana May 1982
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Although this archaeology title is now in its 4th edition, the above 1st edition can still be found at:

http://www.alibris.com/booksearch.detail?invid=11474215605&qwork=7461107&qsort=&page=1

Award-Winning Book Design
In 2003, my design for Archaeology: The Science of the Human
Past by Mark Sutton and Robert Yohe, was selected as a winner
in the Bookbuilders of Boston New England Bookshow. This
design was created using QuarkXpress with photo/graphic
enhancement done in Adobe Photoshop. Challeges in the
design included producing a black and white design that
evoked a feeling of color, and using graphics in a way that
would enhance rather than distract from the text material.
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Ms. Williams’ Students Learn High-Frequency
Words. Ms. Williams’s second graders are studying
hermit crabs and their tide pool environments.
A hermit crab living in a plastic habitat box
sits in the center of each group of desks. As
children care for their crustaceans, they
study them. They’ve examined hermit crabs
up close using magnifying glasses and iden-
tified their body parts. Ms. Williams
helped them draw a diagram of a hermit
crab on a large chart and label the body
parts. They’ve compared hermit crabs to true crabs and examined their exoskeletons. They’ve also
learned how to feed hermit crabs, how to get them to come out of their shells, and how they molt.
And, they’ve conducted experiments to determine which environment hermit crabs prefer.

These children use reading and writing as tools for learning. Eric Carle’s A House for Hermit
Crab (2005) is the featured book for this unit. Ms. Williams has read it aloud several times, and
children are rereading it at the listening center. Moving Day (Kaplan, 1996), Pagoo (Holling, 1990),
and other books are available on a special shelf in the classroom library. Ms. Williams has read some
aloud, and children read others independently or with buddies. Children also draw diagrams and
write about them in learning logs. 

Ms. Williams and her second graders also write interesting and important vocabulary words
related to hermit crabs on a word wall made on a sheet of butcher paper, divided into boxes for
each letter. These words appear on their word wall:
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coral larvae sea urchins
crustacean molting seaweed
eggs pebbles shells
enemies pincers shrimp
exoskeleton regeneration snails
lantern fish scavenger starfish
larva sea anemone tide pool
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The children refer to the words as they
write about hermit crabs, and Ms. Williams
uses them for various word study activities.

Ms. Williams integrates many compo-
nents of reading instruction, including flu-
ency instruction, into the unit on hermit
crabs. To develop her second graders’ abil-
ity to recognize high-frequency words, she
uses another word wall. This one differs

from the hermit crab word wall, which contains only words related to these ocean animals. Her
high-frequency word wall is a brightly colored alphabet quilt with 26 paper blocks, one for each
letter of the alphabet, displayed permanently on one wall of the classroom.

At the beginning of the school year, Ms. Williams and her students posted on the word wall
the 70 high-frequency words that they learned in first grade. Each word is written clearly on a
small card, using print that’s large enough for everyone to read. Then each week, Ms. Williams
adds three to five new words. At first, the words she chose were from her list of the 100 high-fre-
quency words, and after finishing that list, she’s begun choosing words from a list of the second
100 high-frequency words. She doesn’t introduce the words in alphabetical order; instead, she
chooses words that she connects to phonics lessons and literature focus units, and words that chil-
dren misspell in their writing.

The focus in this chapter is
fluency; that is, students'
ability to read and write
accurately, quickly, and
with expression. Primary

grade teachers, like Ms. Williams in this vignette,
develop their young students' reading and
writing fluency through instruction, guided
practice, and independent reading and writing.
As you read this vignette, try to identify the
specific activities Ms. Williams uses to develop
her students' reading and writing fluency and
ask yourself how she monitors her students'
fluency development.

A CHARACTER DIAGRAM ABOUT PARVANA

The Youngest
Readers and Writers
The Differentiated Instruction features in this chapter highlight three students from a K-3 multi-grade
classroom. Each child exemplifies many of the characteristics of one of the three stages of early literacy
development.  They vary in their knowledge of concepts of print and their ability to read and write
words and longer texts. As you read, think about what the students know about literacy and how you’d
personalize instruction for them in developmentally appropriate ways.  

F ive-year-old Caroline is a friendly, eager child who is learning to speak Eng-
lish as she learns to read and write. Caroline’s grandparents emigrated from
Thailand to the United States; her family speaks Hmong at home, and she

speaks English only at school. When her Hmong-speaking classmates start to talk in
their native language, she admonishes them to speak English because “we learn Eng-
lish school.”

Meet Caroline, an Emergent Reader and Writer

When she came to kindergarten, Caroline couldn’t
identify any letters of the alphabet and had never held a pen-
cil. She hadn’t listened to stories read aloud and had no
book-handling experience. She spoke barely a few words of
English. The classroom culture and language were very dif-
ferent than those of her home, but Caroline was eager to
learn. For the first few days, she stood back, observing her
classmates; then she said “I do” and joined them.

Reading
Caroline has made remarkable progress in 5 months. She’s
been reading books with repetitive sentences on each page,
but now at level 3, she’s beginning to use phonics to sound
out unfamiliar words. She knows the names of most letters
and the sounds that they represent. She can also read about
20 high-frequency words. Caroline’s developed good book-
handling skills and follows the line of words on a page. She
reads word by word and points at the text as she reads. She’s

learning consonant and vowel sounds, but because of her
pronunciation of English sounds and lack of vocabulary, she
has difficulty decoding words.

Caroline demonstrates that she understands the books
she reads, and she makes text-to-self connections. Recently,
she was reading a book about a child having a birthday, and
she pointed to the picture of a young, blond mother wrap-
ping a child’s birthday present. She looked up at Ms. Mc-
Closkey and said, “She no mom, she sister. This wrong.”
The woman in the picture looks nothing like her mother.

Writing
Caroline has participated in writing workshop since the first
day of school. For several weeks, she scribbled, but within
a month, she learned how to print some letters because she
wanted her writing to look like her classmates’. Soon she
wrote her own name, copied classmates’ names, and wrote
words she saw posted in the classroom.
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A month ago, Ms. McCloskey
gave Caroline a ring for key words.
Every few days, Caroline chooses a
new word to add to her ring. Ms. Mc-
Closkey writes the word on a word
card that’s added to Caroline’s ring. She
has 31 words now, including you and
birthday, and she flips through the cards
to practice reading and uses the words
to write sentences.

After 4 months of instruction,
Caroline began writing sentences. Ms.
McCloskey introduced the frame “I see
a ” and Caroline wrote sentences using
familiar words, including some from her key words ring.
Then, to make her writing longer, she wrote the same sen-
tence over and over. 

Next, she began reading and writing color words and
expanded her writing to two and three sentence texts. For
example, “I see a horse. It is black. It is fast.” Most of the
words that Caroline writes are spelled correctly because she
uses key words and words she locates in a picture diction-
ary. Caroline puts a period at the end of each sentence, but
recently she’s noticed that some of her classmates put a pe-
riod at the end of each line so she sometimes adds periods
at the end of each line. When she draws a picture to accom-
pany a sentence, Caroline can usually read her writing im-
mediately afterward, but by the next day, she often doesn’t
remember what she’s written.

Caroline has one of the thickest writing folders in the
class, and she’s very proud of her writing. Nearly 100 pages
of writing are stuffed into the folder, tracing her develop-
ment as a writer since the beginning of the school year.

Instructional Recommendations 

In the 5 months she has been in kindergarten, Caroline has
made excellent progress in learning to read and write. She
is an emergent-stage reader and writer. She can read books
with repetitive patterns and is learning phonics and high-
frequency words. She can write words and craft sentences.
A list of the emergent-stage characteristics that Caroline ex-
emplifies is shown in the chart.

Meet Anthony, a Beginning Reader and Writer

A nthony, a first grader with a ready smile, is a beginning reader and writer. He’s
6 years old and says that he likes to read and write.  He’s a well-behaved child
who’s extremely competitive. He reads at level 12 now, and recently he an-

nounced to Ms. McCloskey that he wants to read at level 15. She explained that to do
that, he needs to practice reading each night at home with his mom, and he’s been tak-
ing several books home each night to practice. Ms. McCloskey predicts that Anthony will
be reading at level 18 by the end of the year; level 18 is the school’s benchmark for the

end of first grade.

Angel is Anthony’s best friend, and he’s in Ms. Mc-
Closkey’s classroom, too. They often sit together to read and
write, and they spur each other on, striving to read more

books and write longer, more exciting stories. The boys eat
together in the lunchroom and always play together outside,
too.

Reading
● Shows great interest in reading
● Has developed book-handling skills
● Identifies most of the letters of the

alphabet
● Knows some letter sounds
● Sounds out a few CVC words
● Reads 20 high-frequency words
● Uses predictable patterns in text to

reread familiar books
● Makes text-to-self connections

Writing
● Shows great interest in writing
● Writes from left to right and top to bottom

on a page
● Prints most of the letters of the alphabet
● Writes 20 high-frequency words
● Leaves spaces between words
● Writes sentences
● Begins sentences with a capital letter
● Puts periods at the ends of sentences
● Rereads what she has written immediately

afterward

EMERGENT READER AND WRITER CHARACTERISTICS 
THAT CAROLINE EXEMPLIFIES
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141CHAPTER 1 BECOMING AN EFFECTIVE TEACHER OF READING

TOPIC: Blending Sounds Into Words
GRADE: Kindergarten

TIME: One 20-minute period

Minilesson

During the last 40 minutes of the reading period, Mrs. Firpo conducts guided reading groups. Her students’

reading levels range from beginning first grade to the middle of second grade with about half the students

reading at grade level. She has grouped the first graders into four guided reading groups, and she meets with

two groups each day. 

●1 Introduce the Topic
Children reading below grade level read leveled books, and those reading at and above grade level read

easy-to-read chapter books, including Barbara Park’s series of funny stories about 

■ a kindergartner named Junie B. Jones (e.g., Junie B., First Grader: Boss of Lunch [2003]) and 

■ Mary Pope Osborne’s Magic Tree House series of adventure stories (e.g., High Tide in Hawaii [2003]). 

She calls this period differentiated instruction because students participate in a variety of activities, based

on their reading levels.

●2 Share Examples
While Mrs. Firpo does guided reading with one group, the others are involved in seatwork and center ac-

tivities. For the seatwork activity, students read their take-home book and highlight all the words in it

ending in y pronounced as ; they don’t highlight bunny, play, and other words where the y is not pro-

nounced as . They also work in small groups to cut out pictures and words that end in y, sort into y = , y

= , and y = other categories, and paste them on a sheet of paper. The pictures and words for the activity

include puppy, city, they, buy, pretty, play, funny, dry, party, fifty, boy, sky, fly, today, and yummy.

●3 Provide Information
The first graders practice their spelling words using magnetic letters at the spelling center, practice the

phonics focus and word pattern using letter cards and flip books at the phonics center, make books at the

writing center, listen to the take-home books read aloud at the listening center, and read books interac-

tively at the computer center. 

●4 Guide Practice
The centers are arranged around the perimeter of the classroom; students know how to work at centers

and understand what they are expected to do at each one.
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Writing Fluency
Fluent writers speed words automatically and write quickly so that they can fo-

cus on developing their ideas. Their writing seems to flow effortlessly, and it’s distinc-

tive. Fluent writing sounds like talking—it has “voice.” Fluency is as crucial for writers

as it is for readers, and the components are similar:Automaticity. Fluent writers write most words automatically and accurately, with-

out having to stop and think about how to spell them. Students must know how to

spell high frequency words and be able to apply strategies to spell other words; oth-

erwise, they get so bogged down in spelling a word that they forget the sentence

they’re writing or the one that comes next.Speed. Students need to write quickly enough to keep pace with their thinking.

Researchers have examined the number of words students write per minute, com-

pared their speed to the quality of their compositions, and concluded that students

need to write 10 words per minute to be considered fluent writers (Graham, Wein-

traub, & Berninger, 1998). Most third graders reach this rate, and because girls usu-

Online ComprehensionStrategies
Websites are dynamic learning contexts that create new challenges
for readers because online texts differ from print texts in signifi-
cant ways (Castek, Bevans-Mangelson, & Goldstone, 2006). Print
texts are linear and unchanging, with a finite number of pages with
information arranged in predictable narrative, informational, and
poetic genres. Online texts, in contrast, are multilayered, with un-
limited multimodal information accessed through hypertext
links.

Students use these traditional comprehension strategies to
read Web-based texts, but they use them in new ways (Coiro &
Dobler, 2007):

Activating Background Knowledge. Readers need to know
about websites and how to navigate search engines to locate
useful ones.

Predicting. Readers predict which links will be useful; oth-
erwise, students get distracted or waste time finding their way
back from unproductive links.
Evaluating. Students determine the accuracy, objectivity, rel-
evance, and quality of information at websites, because some
information is erroneous or biased.

Monitoring. Students monitor their navigational choices and
decide whether the links they've reached are useful.Repairing. Readers use the repairing strategy to correct poor

navigational choices.
As researchers learn more about online reading, it's likely that
they'll identify additional ways students adapt traditional compre-
hension strategies.

Readers also learn comprehension strategies that address the
unique characteristics and complex applications of online texts
(Coiro, 2003). Coauthoring is a comprehension strategy that read-
ers use to impose an organization on online texts (Leu, Kinzer,
Coiro, & Cammack, 2004). Coiro and Dobler (2007) examined the
strategies that sixth graders used for Internet reading and found
that these students use a self-directed process of text construction.
They make a series of decisions as they move from one link to an-
other, searching for information. They plan, predict, monitor, and
evaluate with each navigational choice. More than 25 years ago,
Tierney and Pearson (1983) asserted that reading is a composing
process, and these strategies emphasize the interrelatedness of
reading and writing.

It's essential that teachers prepare students to use 21st-cen-
tury technology. Students need to understand how print and Web-
based texts differ so they can adjust how they apply traditional
comprehension strategies and learn ones to use for Internet texts. 

LITERACIES
New

In this video, a teacherdiscusses the ways inwhich she recognizes theunique needs of each of herstudents. Watch for state-ments that show her desireto empower students andmake them responsible fortheir own learning. 

For this design, I was supplied the original illustra-
tion to be used on the cover (shown below). From
this, I was not only able to create a design which
followed the requirements outlined by the author
and the production team, but by picking up pieces
from the illustration I could reflect the character of
the cover and truly marry the design of the cover to
the interior. The color palette was derived from the
cover design and from the descriptions given in the
design conference and on the design memo.

I used QuarkXPress to compose
pages of the design. Photoshop
was used to create the graphics
and to silhouette the children’s
images. Illustrator was used to create the wavy dotted rules and some of the design graphics.
Images were supplied by the publisher. This book was printed in 2013 and will be available soon.
http://www.amazon.com/Literacy-21st-Century-Balanced-Video-
Enhanced/dp/0133388263/ref=sr_1_3?s=books&ie=UTF8&qid=1365868987&sr=1-
3&keywords=literacy+in+the+21st+century
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ences you might see in beginning readers and writers, readers and writers who are trying
to master comprehension, and readers and writers who are English learners. 

Assessment Resources
Assessment requires teachers to plan for, monitor, and evaluate students’ literacy progress.
While summative assessment is often a part of a formal grade-level or whole-school program,
formative assessment measures are typically chosen by and used at the discretion of classroom
teachers. In each chapter, I’ve offered a variety of authentic assessment examples so you can
learn how to plan for assessment that really measures what’s intended, glean ongoing infor-
mation about student progress, and tailor instruction to
meet student needs. Monitoring assessment data on a fre-
quent basis is crucial in ensuring that all students are suc-
cessful.

CHAPTER 3, ASSESSING STUDENTS’ LITERACY DEVELOP-
MENT. This chapter is placed early in the text to lay the
groundwork for assessing students in line with backward
design, ensuring that you know how you’re going to
measure literacy progress as you set literacy goals. Infor-
mation in this chapter also addresses how to
use student performance to inform instruc-
tional planning and how to prepare students
for high-stakes achievement tests.   

ASSESSMENT TOOLS. Descriptions through-
out the text identify well-respected and
widely used assessment tools that measure
literacy development.  Teachers are respon-
sible for knowing about these assessment
choices, when it’s appropriate to use them,
and the kinds of screening or diagnostic
information they impart. 

New! ASSESSMENT SNAPSHOTS.
Chapters include a variety of authentic
assessment examples that portray the
literacy performance of individual stu-
dents.  New to this edition are teacher
notes overlaid on each assessment
example. These notes illustrate how
teachers gather information from
assessment and how that information
guides further instruction. 

PREFACExvi

LITERACY PORTRAITS. Viewing Guides for the Literacy Portraits draw your attention to
five children—Riannon, Rakie, Michael, Curt’Lynn, and Jimmy—who are introduced in
Parts I and II openers and who are a part of Ms. Janusz’ second-grade classroom. The
Viewing Guides that appear as marginal notes identify video case studies for these five stu-
dents and track their reading and writing development through their second-grade year. 

New! EMBEDDED CLASSROOM VIDEO. If you’re viewing this text as an etext, you can
link directly to classroom video segments with the Play button.  These video segments are
also available on MyEducationLab.

Diverse Learners
No two students in any classroom are alike. Students come to school with different back-
ground knowledge, language experiences, and literacy opportunities. They also differ in the
way they learn and in the languages they speak.  Throughout this text, and in these features

in particular, I address the vast diversity
of students and what it means to differ-
entiate instruction to meet individual stu-
dent’s literacy needs: 

CLASSROOM INTERVENTIONS. These
features present information on topics
such as dysfluency, phonics mismatches,
vocabulary in content-area texts, re-
vising writing, and comprehension
strategies. These suggestions for
classroom intervention detail ways to
specifically assist struggling readers
and writers.

NURTURING ENGLISH LEARNERS. Each
chapter has an expanded chapter sec-
tion that focuses on ways to scaffold
students who are learning to read and
write at the same time they’re learning
to speak English. These sections pro-
vide in-depth guidance for planning
instruction that addresses the needs 
of culturally and linguistically diverse
students. 

New! DIFFERENTIATED INSTRUCTION. Because
teachers need to recognize individual students’
progress and personalize learning, this edition includes
features that zero in on nine students whose cultural
backgrounds and literacy progress differ. Differentiated
Instruction features appear in Chapter 4, Chapter 8,
and Chapter 11 to showcase the developmental differ-

Interior Book Design
Literacy in the 21st Century, 6th edition, by Gail Tompkins



carol
somberg

2714 R ICHARDSON STREET,  F I TCHBURG, WI 53711 PH:  608 -332 -4541

EMAIL : csomberg@att.net WEBSITE : http://csomberg4.wix.com/carolsombergdesign

As these parents share a joyful,

intimate moment with their children,

they convey a sense of delight in 

their growing family and help older

siblings welcome the new baby.
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During the preschool years, children

make great strides in understanding

the thoughts and feelings of others,

and they build on these skills as they

form first friendships—special

relationships marked by attachment

and common interests.
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Emotional and 
Social Development
in Early Childhood

As the children in Leslie’s classroom moved through the preschool
years, their personalities took on clearer definition. By age 3, they

voiced firm likes and dislikes as well as new ideas about themselves.
“Stop bothering me,” Sammy said to Mark, who had reached for Sammy’s

beanbag as Sammy aimed it toward the mouth of a large clown face. “See, I’m great at
this game,” Sammy announced with confidence, an attitude that kept him trying, even
though he missed most of the throws.

The children’s conversations also revealed early notions about morality. Often they
combined adults’ statements about right and wrong with forceful attempts to defend
their own desires. “You’re ’posed to share,” stated Mark, grabbing the beanbag out of
Sammy’s hand.

“I was here first! Gimme it back,” demanded Sammy, pushing Mark. The two boys
struggled until Leslie intervened, provided another beanbag, and showed them how
both could play.

As the interaction between Sammy and Mark reveals, preschoolers quickly become
complex social beings. Young children argue, grab, and push, but cooperative ex-
changes are far more frequent. Between ages 2 and 6, first friendships form, in which
children converse, act out complementary roles, and learn that their own desires for
companionship and toys are best met when they consider others’ needs and interests.

The children’s developing understanding of their social world was especially evi-
dent in their growing attention to the dividing line between male and female. While
Lynette and Karen cared for a sick baby doll
in the housekeeping area, Sammy, Vance,
and Mark transformed the block corner into
a busy intersection. “Green light, go!”
shouted police officer Sammy as Vance and
Mark pushed large wooden cars and trucks
across the floor. Already, the children pre-
ferred same-sex peers and, in their play, mir-
rored their culture’s gender stereotypes.

This chapter is devoted to the many facets of early childhood emotional and social
development. We begin with Erik Erikson’s theory, which provides an overview of per-
sonality change in the preschool years. Then we consider children’s concepts of them-
selves, their insights into their social and moral. ●

c h a p t e r  o u t l i n e
PHYSICAL DEVELOPMENT
A Changing Body and Brain

Skeletal Growth • Brain Development

Influences on Physical Growth and
Health

Heredity and Hormones • Emotional Well-
Being • Nutrition • Infectious Disease •
Childhood Injuries

■ BIOLOGY AND ENVIRONMENT Low-Level
Lead Exposure and Children’s Development

Motor Development
Gross-Motor Development • Fine-Motor
Development • Individual Differences in
Motor Skills

COGNITIVE DEVELOPMENT
Piaget’s Theory: The Preoperational
Stage

Mental Representation • Make-Believe Play •
Symbol–Real-World Relations • Limitations of
Preoperational Thought • Follow-Up Research
on Preoperational Thought • Evaluation of
the Preoperational Stage • Piaget and
Education

Vygotsky’s Sociocultural Theory
Private Speech • Social Origins of Early
Childhood Cognition • Vygotsky and
Education • Evaluation of Vygotsky’s Theory

■ CULTURAL INFLUENCES Children in Village
and Tribal Cultures Observe and Participate in
Adult Work

Information Processing
Attention • Memory • The Young Child’s
Theory of Mind • Early Childhood Literacy •
Young Children’s Mathematical Reasoning

■ BIOLOGY AND ENVIRONMENT
“Mindblindness” and Autism

Individual Differences in Mental
Development

Home Environment and Mental Development
• Preschool, Kindergarten, and Child Care •
Educational Media

Language Development
Vocabulary • Grammar • Conversation •
Supporting Language Development in Early
Childhood
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Early adulthood brings momentous

changes—among them, selecting a

vocation, starting full-time work, and

attaining economic independence.

Once young adults embark on a career

path, as this young Guatemalan

archaeologist has, strong ties with

mentors are vital for success.
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The challenge in this design was 
to coordinate the design with the
theme of the book: development
throughout the lifespan. The author
required the use of leaves and/or a
tree motif to express the theme, as
well as a changing color palette for
the four different life stages repre-
sented by spring, summer, fall, and
winter. The design also needed to
incorporate segments of the cover
artwork with would not be chosen
until later in the design process. 
In order to keep the process moving 
and still provide the design team with
the true flavor of the final design, 
I inserted lo-res segments from a
representative painting found on the
chosen artist’s website. The design was
approved, the final painting chosen, and
final segments of this painting replaced
the lo-res placeholders. I chose and
obtained the “aging tree” graphic and the
background leaf motif from Shutterstock.

Prenatal
Development, 
Birth, and the 
Newborn Baby

When I met Yolanda and Jay one fall in my child development class,
Yolanda was just two months pregnant. After months of wondering

if the time in their own lives was right, they had decided to have a
baby. Both were full of questions: “How does the baby grow before birth?

When are different organs formed? Has its heart begun to beat? Can it hear, feel, or
sense our presence?”

Most of all, Yolanda and Jay wanted to do everything possible to make sure their

baby would be born healthy. At first, they believed that the uterus completely shielded

the developing organism from any dangers in the environment. All babies born with

problems, they thought, had unfavorable genes. After browsing through several preg-

nancy books, Yolanda and Jay realized they were wrong. Yolanda started to wonder

about her diet. And she asked me whether an aspirin for a headache, a glass of wine at

dinner, or a few cups of coffee during study hours might be harmful.
In this chapter, we answer Yolanda’s and Jay’s questions, along with a great many

more that scientists have asked about the events before birth. First, we trace prenatal

development, paying special attention to environmentalsupports for healthy growth, as well as damaging influ-ences that threaten the child’s health and survival. Next,we turn to the events of childbirth. Today, women inindustrialized nations have many more choices than everbefore about where and how they give birth, and hospi-tals often go to great lengths to make the arrival of anew baby a rewarding, family-centered event.Yolanda and Jay’s son Joshua reaped the benefits oftheir careful attention to his needs during pregnancy. Hewas strong, alert, and healthy at birth. Nevertheless, thebirth process does not always go smoothly. We will con-sider the pros and cons of medical interventions, such aspain-relieving drugs and surgical deliveries, designed to ease a difficult birth and pro-

tect the health of mother and baby. Our discussion also addresses the development of

infants born underweight or too early, before the prenatal period is complete. We con-

clude with a close look at the remarkable capacities of newborns. ●

c h a p t e r  o u t l i n ePrenatal Development
Conception • Period of the Zygote• Period of the Embryo • Period of the FetusPrenatal Environmental InfluencesTeratogens • Other Maternal Factors •The Importance of Prenatal Health Care■ SOCIAL ISSUES: HEALTH The PrenatalEnvironment and Health in Later LifeChildbirth

The Stages of Childbirth • The Baby’sAdaptation to Labor and Delivery • TheNewborn Baby’s Appearance • Assessing theNewborn’s Physical Condition: The ApgarScale

Approaches to ChildbirthNatural, or Prepared, Childbirth • HomeDelivery

Medical Interventions
Fetal Monitoring • Labor and DeliveryMedication • Cesarean DeliveryPreterm and Low-Birth-Weight InfantsPreterm versus Small for Date •Consequences for Caregiving • Interventionsfor Preterm Infants

■ SOCIAL ISSUES: EDUCATION A Cross-National Perspective on Health Care andOther Policies for Parents and NewbornBabies

Birth Complications, Parenting, andResilience
■ CULTURAL INFLUENCES The Powerful Roleof Paternal Warmth in DevelopmentThe Newborn Baby’s CapacitiesNewborn Reflexes • Newborn States •Sensory Capacities • Neonatal BehavioralAssessment

■ BIOLOGY AND ENVIRONMENT TheMysterious Tragedy of Sudden Infant DeathSyndrome
Adjusting to the New Family Unit
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Interior Book Design
Development Through the Lifespan,

6th edition, by Laura Berk 

Physical and
Cognitive
Development in 
Early Adulthood

The back seat and trunk piled high with belongings, 23-year-old
Sharese hugged her mother and brother goodbye, jumped in the

car, and headed toward the interstate with a sense of newfound free-
dom mixed with apprehension. Three months earlier, the family had

watched proudly as Sharese received her bachelor’s degree in chemistry from a small
university 40 miles from her home. Her college years had been a time of gradual re-
lease from economic and psychological dependency on her family. She returned home
periodically on weekends and lived there during the summer months. Her mother sup-
plemented Sharese’s loans with a monthly allowance.

During her college years, Sharese made lifestyle changes and settled on a voca-
tional direction. Overweight throughout high school, she lost 20 pounds in her
sophomore year, revised her diet, and began an exercise regimen by joining the
university’s Ultimate Frisbee team, eventually becoming its captain. A summer
spent as a counselor at a camp for chronically ill children helped convince Sharese
to apply her background in science to a career in public health.

Still, two weeks before she was to leave, Sharese confided in her mother that she
was having doubts about her decision. “Sharese,” her mother advised, “we never know
if our life choices are going to suit us just right,
and most times they aren’t perfect. It’s what we
make of them—how we view and mold them—
that turns them into successes.” So Sharese em-
barked on her journey and found herself
face-to-face with a multitude of exciting chal-
lenges and opportunities.

In this chapter, we take up the physical and
cognitive sides of early adulthood, which extends
from about age 18 to 40. As noted in Chapter 1, the adult years are difficult to divide
into discrete periods because the timing of important milestones varies greatly among
individuals—much more so than in childhood and adolescence. But for most people,
early adulthood involves a common set of tasks: leaving home, completing education,
beginning full-time ●

c h a p t e r  o u t l i n e
PHYSICAL DEVELOPMENT
Biological Aging Is Under Way in Early
Adulthood

Aging at the Level of DNA and Body Cells •
Aging at the Level of Tissues and Organs

■ BIOLOGY AND ENVIRONMENT Telomere
Length: A New Marker of the Impact of Life
Circumstances on Biological Aging

Physical Changes
Cardiovascular and Respiratory Systems •
Motor Performance • Immune System •
Reproductive Capacity

Health and Fitness
Nutrition • Exercise • Substance Abuse •
Sexuality • Psychological Stress

■ SOCIAL ISSUES: HEALTH The Obesity
Epidemic: How Americans Became the
Heaviest People in the World

COGNITIVE DEVELOPMENT
Changes in the Structure of Thought

Perry’s Theory: Epistemic Cognition •
Labouvie-Vief’s Theory: Pragmatic Thought
and Cognitive-Affective Complexity

Expertise and Creativity

The College Experience
Psychological Impact of Attending College •
Dropping Out

Vocational Choice
Selecting a Vocation • Factors Influencing
Vocational Choice • Vocational Preparation of
Non-College-Bound Young Adults

■ SOCIAL ISSUES: EDUCATION Masculinity at
Work: MenWho Choose Nontraditional
Careers
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As family responsibilities and

vocational pressures lessen,

friendships—like the close tie 

between these Honduran elders—

take on increasing importance. 

Having friends is an especially 

strong predictor of mental health 

in late adulthood.
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Emotional and 
Social Developmentin Late Adulthood

With Ruth at his side, Walt spoke to the guests at their sixtieth-
anniversary party. “Even when things were hard,” he reflected, “the

time of life I liked best always seemed to be the one I was currently ex-
periencing. When I was a kid, I adored playing baseball. In my twenties, I

loved learning the photography business. And of course,” Walt continued, glancing af-

fectionately at Ruth, “our wedding was the most memorable day of all.”
He went on: “Then came the Depression, when professional picture taking was a

luxury few people could afford. But we found ways to have fun without money—
singing in the church choir and acting in community theater. And then Sybil was born.

It meant so much to me to be a father—and now a grandfather and a great-grandfa-

ther. Looking back at my parents and grandparents and forward at Sybil, Marci, and
Marci’s son Jamel, I feel a sense of unity with past and future generations.”

Walt and Ruth greeted old age with calm acceptance, grateful for the gift of long

life and loved ones. Yet not all older adults find such peace of mind. Walt’s brother
Dick was contentious, complaining about petty issues and major disappointments
alike: “Goldie, why’d you serve cheesecake? No one eats cheesecake on birthdays!”
“Know why we’ve got financial worries? Uncle Louie wouldn’t lend me the money to
keep the bakery going, so I had to retire.”A mix of gains and losses characterizes these twilight years, extending the multidi-

rectionality of development begun early in life. On one hand, old age is a time of
pleasure and tranquility, when children aregrown, life’s work is nearly done, and responsibili-ties are lightened. On the other hand, it bringsconcerns about declining physical functions, un-welcome loneliness, and the growing specter ofimminent death.

In this chapter, we consider how older adultsreconcile these opposing forces. Although someare weary and discontented, most traverse this period with poise and calm composure.

They attach deeper significance to life and reap great benefits from family and friend-

ship bonds, leisure activities, and community involvement. We will see how personal

attributes and life history combine with home, neighborhood, community, and societal

conditions to mold emotional and social development in late life. ●

c h a p t e r  o u t l i n ePrenatal Development
Conception • Period of the Zygote• Period of the Embryo • Period of the FetusPrenatal Environmental InfluencesTeratogens • Other Maternal Factors •The Importance of Prenatal Health Care■ SOCIAL ISSUES: HEALTH The PrenatalEnvironment and Health in Later LifeChildbirth

The Stages of Childbirth • The Baby’sAdaptation to Labor and Delivery • TheNewborn Baby’s Appearance • Assessing theNewborn’s Physical Condition: The ApgarScale

Approaches to ChildbirthNatural, or Prepared, Childbirth • HomeDelivery

Medical Interventions
Fetal Monitoring • Labor and DeliveryMedication • Cesarean DeliveryPreterm and Low-Birth-Weight InfantsPreterm versus Small for Date •Consequences for Caregiving • Interventionsfor Preterm Infants
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WHAT IT IS Information literacy has several
components:
3 The ability to search for and access information
3 The ability to understand and evaluate information
3 The ability to choose and apply the information

most useful in a given situation

WHY YOU NEED IT Our world is characterized 
by information overload. Not only is there more

information in general, but also the rapid growth 
of technology has created:
3 more sources of information 
3 more ways to access information 
3 more jobs focused on information

INFORMATION LITERATE?
Are You

step➊ Search for and Access Information. Online information is
extensive and accessible, but your library also has much to offer
(books and resource materials, periodicals, online academic
databases, staff who can help you navigate). Look for a tutorial—
online or in person at your library—on what to use and how to
use it.

step➋ Understand Information. In such a fast-paced world, it can be
hard to take your time. Slow down and make sure you understand
what you are reading. 

step➌ Evaluate Information. This skill is especially crucial with online
materials, because information on the Internet is not necessarily
screened or approved. Ask these questions:
3 What organization published this? Is it reliable, reputable,

objective?
3 Who wrote this, and with what intent? Does the author have

respectable credentials?
3 Is this material fact or opinion—or both? Does it have a bias or

particular perspective?
3 Is this material current enough for my purposes?
3 Are claims backed up with solid evidence?

step➍ Choose the Best Information. Even after you have narrowed
down your materials to information that is reliable and high
quality, you are likely to still have far too much information.
Think critically to choose what will serve your particular goal. 

step➎ Use Information. Put the information you have obtained to work
effectively (as support for your thesis in a writing project, as visual
evidence for a class presentation, as key points in a debate) and
ethically (with proper source citations).

INFORMATION LITERACY STEP BY STEPstep by step

Drowning in 
data overload?

Information literacy
will help you 
stay afloat.

“

”
In this “information age,” technology has raised new issues of ethics,
legality, and safety. Keep these guidelines in mind: 

3 Protect Yourself. You will have usernames and passwords for
technological devices, information sources, social networking tools,
and more. Read privacy guidelines and choose settings that protect
you. Keep usernames and passwords to yourself.  

3 Respect Intellectual Property. Copying anyone’s material and
passing it off as your own work is plagiarism. Internet and computer
technology makes it easy to cut and paste. Make sure that you
correctly cite and provide source notes for any information you use
word for word. 

3 Follow the Rules. Certain sources charge access fees.
Don’t share what you’ve paid for—or use what someone
else has paid for—if it is against the rules. Copyright
law says that you cannot legally copy or share certain
documents, images, or audio files. 

3 Know Institutional Policies. Read and follow your
institution’s policy on how to access and use information sources.
Remember that your institution’s library pays fees for many academic
databases so that students can use them free of charge. Ask a
librarian for help when you are confused about a policy or need to
access information from an academic database.

STAY SAFE, STAY LEGAL

With so much information accessible primarily—or even only—
through a computer, information literacy requires at least a basic 
level of technological prowess.

GET TECH SAVVY

KNOW HOW TO USE THE
COMPUTER(S) AVAILABLE TO
YOU. To improve skills, use a
manual, an online tutorial, or a
real-time tutor. Contact your help
desk or IT services for support.

NAVIGATE YOUR COURSE
MANAGEMENT SYSTEM (CMS).
Whether your institution uses
BlackBoard, Moodle, or another
CMS, learn how it functions so
that you can use it for your courses.

GET COMFORTABLE WITH
SPECIFIC SOFTWARE.
Information that you locate 
may require that you be able 
to use programs such as Word,
PowerPoint, Photoshop, or Pages.

UNDERSTAND THE BASICS 
OF INTERNET SEARCHING.
Know how to use reliable search
engines such as Google or Yahoo.

HANG ON TO INFORMATION
THAT YOU FIND USEFUL.  
Be able to save information in
various ways such as:
3 Bookmarking a website so you

can return to it
3 Downloading a file onto your

computer or flash drive
3 Copying and pasting material

into a document (noting source,
author, and URL)

!

Is Essential 
to Success

Copyright © 2012 by Pearson Education, Inc. All rights reserved.

are your

NOTE TAKING 
Myths and Reality

Myth #1: Note taking is just for coursework.

Reality: Note taking is a skill for life.
Employees take notes during discussions and when

reading work-related materials. Patients take notes at
medical appointments. Citizens take notes at town
meetings. 

Myth #2: Good note takers write down every word. 

Reality: You usually can’t and shouldn’t write
down everything you hear or read. Overwriting gets 
in the way of the most important goal of your course-
work—learning. Good note takers use critical thinking
skills to analyze the value of what they hear or read,
and write down only what they consider important to
remember. 

Myth #3: There is one best way to take notes.

Reality: Many great note-taking styles exist.
Different styles suit different people, courses of study,
instructors, and materials. You might use one style for
taking notes on a textbook, another for a lecture, and
another for an online course.

STRATEGIES FOR SUCCESS

Keep these tips in mind for effective note taking.

3 Get organized. Set up a system at the begin-
ning of your coursework and stick to it—get a
notebook, set up a folder, decide how you will
sort and store your work.

3 Read ahead. If you read assigned material
before the class meets, your increased under-
standing of the topic will enable you to take
better notes.

3 Sit where you can focus. Know yourself and
choose accordingly. If you are in a classroom, avoid
sitting with friends if they distract you, and try sitting up
front. If you are taking an online course, move away from
distractions such as the TV.

3 Stay on the job during discussions. Important topics are often covered
during a class discussion or when a student asks a question.

3 Leave some space. To put notes to work as effective review materials, 
you need to have space to write in additional comments and explanations.

3 Use shorthand. Abbreviating words or phrases you use often will help 
you write a little faster.

Whenever you 
need to remember 
what you hear or 

read, note taking is 
your go-to skill.

“

”
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How can you pull out important information from your reading materials?

3 Identify your goal—what you intend to learn from what you are reading. 

3 Read through once, marking up the materials if possible.

3 On a separate paper or computer file, write or type the most important
ideas, evidence, and statements from the material. 

3 Choose a note-taking system based on your goal. For example, if you
need to make sense of a long article, try an outline; if you need to focus
on ideas and supporting examples in a textbook chapter, try a mind
map.

3 Try new technology when taking notes on online material. You may be
able to electronically annotate text, save notes in your course manage-
ment system, or collaborate with others to create a set of notes using
systems like Google Docs, Sharenote, or a wiki.

3 Review reading notes along with class notes when preparing for tests.
Consider making a “master set” of notes by combining reading and class
notes.

TAKING EFFECTIVE NOTES

INFORMAL OUTLINE. Use
indents and dashes to indicate
primary, secondary, and tertiary
headings along with supporting
information. More important
concepts are closer to the left
margin; supporting information 
is indented further in.

CORNELL OR “T-NOTE”
SYSTEM. On your page, create
three sections:

1. The bulk of the page is the note-
taking area. Take notes here.

2. The margin to the left of your
notes is the cue column. When you
review your notes, use it to insert
ideas, make connections, draw
diagrams, or ask questions.

3. The bottom few lines of the page
make up your summary area.
During review, use this area to sum-
marize the most important information
from the notes area of the page.

MIND MAP. This highly visual format uses a structure of shapes and con-
necting lines. A central idea will go in one box or circle, for example, and
lines will connect that shape to supporting information. The flexibility makes 
this style ideal for creative environments and brainstorming.

NOTE-TAKING APPS. Many useful online tools can help you take, search,
and share notes. See Evernote.com, UberNote.com, Notely.net, and
Notemesh.com.

NOTE-TAKING SYSTEMS

Cue column Note-taking

Summary area

area

ACTIVE DUTY SERVICE MEMBERS
You are eligible for tuition assistance
(TA) through your branch of service.
Visit your base education
center or your branch of
service Web portal for
more information, such 
as www.GoArmyEd.com.

VETERANS AND
ELIGIBLE ACTIVE DUTY
SERVICE MEMBERS The
Post 9/11 GI Bill and previous
versions are a key source of tuition aid for those who
qualify: See http://www.gibill.va.gov/. Some schools
supplement the GI Bill with money through the Yellow Ribbon program. Visit your school’s 
website to find out more.

NATIONAL GUARD Search the National Guard website for your state for financial aid help. 
Some states even offer free in-state tuition.

ROTC An ROTC scholarship will pay for tuition, books, and fees. Even if you’re not on 
scholarship, you may still be able to receive money if you participate in
ROTC programs. 

OTHER SCHOLARSHIPS Search for other scholarships from sources
such as Officer’s Wives clubs and the American Legion.

GET FINANCIAL AID 

Copyright © 2012 by Pearson Education, Inc. All rights reserved.

Strategy and Tactics 
for

You probably have more credit hours than you think, even if you’ve
never been to college. Military training and experience is often worth
academic credit. 

3 Find out the school policy on credit for military training or
experience.

3 Provide school officials a copy of your military training/education
record; the American Council on Education (ACE) can help you
get your transcript:
www.acenet.edu/AM/Template.cfm?Section=Military_Programs     

3 Consider taking tests for credit: CLEP and DANTES are two good
sources.

3 Research your school's prior learning assessment policy on receiving
credit for knowledge you've gained through volunteer work, hobbies,
home businesses, and other activities.

GET AS MUCH CREDIT AS YOU CAN

BEWARE: Not all credits you've
earned will transfer. Talk to your advisor

early to find out which ones will.

The tactics of hard work and discipline 
will help you succeed. Put them to use by
approaching college as you would a military
operation:

THE MISSION Understand course and program requirements, and know 
what success looks like.

3 Read the syllabus to familiarize yourself with upcoming assign-
ments, grading policies, and deadlines.

3 Know what the learning objectives are for each course, and how
your learning will be assessed.

THE COMMANDER Follow the orders of your instructors and
give them what they want.

3 Complete your assignments on time and do them exactly as
directed.

3 Participate actively in class, whether online or face to face. Show the
instructor you want to be a good student; it will help at grading time.

ALLIES Create support groups to share intelligence and get help.

3 Find other military students, especially those who are in your classes or
academic program.

3 Use veterans groups, social networks, clubs, and organizations to your
advantage.

3 Don’t ignore the library; librarians love to help with research and can be 
the link to support services.

CLASSROOM TACTICS

Succeeding in 
college is like a military

campaign. Plan well and
leverage your military 

skills to reach your 
educational goals.

“

”

Searching for a military-friendly school? Find an accredited
school and rate these key areas:

The school… NEVER              ALWAYS

Understands my lifestyle and 
challenges.    1  2  3  4  5
Maximizes credit transfer to/from
other schools AND gives credit 
for military training and experience. 1  2  3  4  5
Allows for unexpected absences, 
such as giving extra time to submit 
work when military duty interferes. 1  2  3  4  5
Offers many support services. 1  2  3  4  5
Offers the degree program I want. 1  2  3  4  5

The higher the rating, the friendlier the school.

LEADERSHIP: Chances are, you have some leadership experience. Use your skills to take a
lead role with projects, run for office in the student government, or volunteer to lead campus

activities (even online!). You will get from your school experience what you put into it.

HINT: For online courses, you 
should also find out what classroom

login requirements are. Asynchronous
log in (no requirement to be in class 

at a specific time) is best if you 
expect absences.

Copyright © 2012 by Pearson Education, Inc. All rights reserved.

Prepare 
for

A moderate level of stress can actually boost test
performance. However, too much can lead to test
anxiety—a high level of stress that can affect your
concentration, create physical symptoms (nausea,
headaches), and cause you to forget what you’ve
learned. What can you do?

3 Prepare effectively. Preparation is your first line
of defense. When you know the material, you
will be more confident that you can show that
knowledge on a test.

3 Get help. You’ll work in pairs and teams at
almost any job—why go it alone at school? Ask
for help from your instructor, a tutor, a fellow
student.

3 Be realistic. The test is a chance to show what
you've learned, not a measure of your value as a
person.

3 Focus on your goal. Remind yourself of the
long-term goal that your success in this course
will help you reach, and see the test as just one
step along the path. 

Test Day Tips
KEEP AN EYE ON THE TIME. Know how much time you 
have and plan out a rough idea of how you will use it.

DO EASY QUESTIONS FIRST. Scan the test, answer what comes
easiest to you, and then spend the bulk of the time on questions
that challenge you.

WORK INDEPENDENTLY. Cheating undermines your goal 
to learn and use what you've learned.

STAY CALM. Bring a special object or wear a certain 
clothing item if it calms you, and remember to breathe.

MAKE A FACT SHEET. Before you start, write down formulas,
definitions, or other information that you don't want to forget.

READ QUESTIONS CAREFULLY. Avoid mistakes that come from
misreading a test question.

3 For objective tests (multiple-choice, true/false, fill-in-the-blank,
matching questions), keep an eye out for qualifiers like “always” 
or “sometimes” that affect the meaning of a question.

3 For essay tests, read questions carefully and take a few minutes 
to plan out your response before you begin to write.

3 For open book tests, don't assume you'll
have an easy time. Access to the materials
means you will need to demon-
strate more in-depth thinking.

3 For online tests, set up
before you start—know
how much time you
have (and note if
there is an onscreen
clock), gather and open any
materials you are permitted to
use, and eliminate potential
distractions or interruptions. 

COMBAT TEST ANXIETY

TACKLING DIFFERENT TYPES OF TESTS

The best 
test preparation? 

Keep up with 
your course work.

“

”
PREPARE OVER TIME

1. Your primary goal in any course: To learn the material. 
2. The goal of any test: To measure what you have learned. 
3. Conclusion: If you are learning, you are preparing effectively for tests. 

Here's how to keep your focus on learning so that passing tests is a step along the way to
learning rather than your top goal. 

KEEP UP WITH READINGS AND ASSIGNMENTS. Try to read assigned materials ahead 
of the class time when they will be discussed. Stay on top of homework, writing assign-
ments, and projects. 

PUT YOUR NOTES TO USE. Your notes are a great study tool—if you look at them. Set a
schedule for reading your notes. Review them within a couple of hours of class if you can, 
or maybe once a week at a designated time.

SCHEDULE AHEAD. First, at the beginning of your
course, put all test and quiz dates into your calendar--
for all classes you are taking. This allows you to see
your responsibilities at a glance and plan ahead for
crunch times. Second, build study time into your
schedule before important tests, midterms, or finals.

SPREAD OUT YOUR STUDYING. Cramming (study-
ing intensely the night before a test) often results in
temporary learning. To learn material so that it stays
with you—and so that you can use it in other courses
and in the workplace—study on a regular basis.

Start with some important facts about stress:

1. Stress is an unavoidable fact of life.
2. Both positive and negative experiences can cause

stress.
3. Stress can be helpful or harmful, depending on

the amount and the circumstances.
4. Wellness helps you minimize and manage stress.

HOW CAN STRESS HELP? Studies have shown that
moderate levels of stress can motivate. Consider three
students’ experiences:

3 Student 1, completely unprepared and paralyzed by stress,
could not stay calm on test day. Result: A low grade.

3 Student 2, feeling a moderate level of stress, studied hard to feel more
confident about the test. Result: A good grade.

3 Student 3, supremely confident, had no stress and therefore felt no need to
study. Result: A low grade (a big surprise to Student 3).

EAT RIGHT Food is fuel. You would not overfill
your gas tank or put in Gatorade instead of
gasoline—give your body the same respect. Follow
these basics:

3 Balance. Eat a variety of foods. 

3 Moderation. Don’t eat too
much or too often.

3 Natural. Include foods that are
in or close to their natural state.
Eat fewer processed foods. 

EXERCISE The old saying, “use it or lose it,” still
applies. Find ways to exercise that you like, and fit them into your

schedule. Try combining exercise with other tasks (for example, walking
with a study partner). Take advantage of:

3 Local school and community athletic facilities
3 Intramural programs for team sports
3 Free exercise (walking or running outdoors, yoga at home) 

SLEEP Students are often sleep deprived. However, research 
indicates that most brains need 8–9 hours a night to function well. 
Try to:

3 Figure out how much sleep you need.
3 Adjust your schedule and cut out low-priority commitments 

to free up sleep time.
3 Avoid caffeine and alcohol late in the day/evening.
3 Go to bed at a fairly consistent hour.

ALCOHOL Moderation, moderation,
moderation. Avoid binge drinking
(more than 5 drinks at a sitting). Stay
in control of your drinking and of
what’s in your glass.

DRUGS Different drugs carry a
variety of damaging side effects, not
the least of which is clouded
judgment. Add in the fact that they

are illegal and you could lose your
student status—or more—and this
becomes a highly problematic
choice.

TOBACCO Regular smokers risk
lung cancer and heart disease—and
cigarettes are not cheap. You’ll save
cash and improve your health if you
bypass this one.

Although “self-medicating” with alcohol, drugs, or smoking can seem to take
the edge off stress, the effect doesn’t last—and using substances can have
serious consequences. Make an informed choice.

ALL ABOUT STRESS

SUBSTANCES HAVE CONSEQUENCES

GET PHYSICALStress is a 
reality for everyone.

Good health 
helps you 
manage it.

“

”

TAKING 
CARE OF 

YOUR BRAIN
Your brain is an essential organ. How
can you keep it healthy so that it
functions well?

3 Strive for balance. Too much
time working OR playing can lead
to stress. Try to balance the energy
you put toward coursework, job,
family, and friends. 

3 Find your “self-soothers.” Do you
like music? Rock climbing? Video
games? Knitting? Figure out what
calms you and make it a regular
part of your life.

3 Connect. Spend time with people
you care about. Combine respon-
sibilities with social time—study
with a friend, exercise with your
child.

MENTAL HEALTH PROBLEMS
The following illnesses are treatable.
A professional at the student health
center or counseling center can help
students find the right combination
of therapy, lifestyle changes, and/or
medication.

3 Depression. When sad feelings
last too long or seem over-
whelming, they can signal

depression. Symptoms also
include extreme fatigue, over- 
or undereating, and feeling
worthless.

3 Eating disorders. These include:
—Anorexia nervosa (severe
restriction of eating)
—Bulimia nervosa (bingeing and
then purging)
—Binge eating disorder (bingeing
without the purging, often with
weight gain)

3 Anxiety disorders. These include:
—Generalized anxiety disorder

(chronic anxiety and excessive
worry)

—Obsessive-Compulsive Disorder,
or OCD (inability to calm
obsessions and compulsions)

—Post-Traumatic Stress Disorder,
or PTSD (persistent disturbing
thoughts following a frightening
event)

MENTAL WELLNESS

When the stress is getting to you, contact helpful resources such as
the following (check your student handbook or institution website
for e-mail addresses and phone numbers):

3 Student health center 3 Your academic advisor
3 Student counseling center 3 A trusted instructor or mentor

P
E

O
P

LE CAN

and
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3 Online courses are less

rigorous than on-ground

courses.

3 You’ll have less personal

contact with an online

instructor.

3 Online education is lower

quality.

3 Not necessarily. Usually, you will be expected to do more

writing and participate more actively in discussions compared

to a traditional classroom.

3 It depends. You may find it is easier to initiate contact in the

online environment. Many online instructors are extremely

responsive to student contact although the majority of con-

tact is through writing, not face-to-face.

3 Not so. Online courses have to meet the same accreditation

standards that traditional schools do, and often use the same

instructors and curriculum as their traditional counterparts.

FACTS

MYTHS

When setting a goal, know what you’re aiming for and

why. Write down your long-term goals to stay motivat-

ed. Then, break your long-term goals into smaller

steps that move you closer to your target. When writ-

ing your long- or short-term goals, follow the SMART

model: 

S = Specific

M = Measurable

A = Attainable

R = Realistic

T = Timely

Copyright © 2012 by Pearson Education, Inc. All rights reserved.

STUDY SPACE

A personalized work space allows you to 

be more efficient. Try to set up a dedicated

study space for doing your class work in the

way that is best for you, where you are com-

fortable both mentally and physically. 

Keep these factors in mind:

• lighting and outlets

• noise and potential for interruption

• seating that allows for good posture

• availability of course materials

Final Tip: Avoid creating your

ideal study space in a place you

will need to vacate later.

STAY ORGANIZED

Maintain your online success by keeping your class work

and resources in order:

3 Name documents and files logically, so they will be

easier to reference when they are not as fresh in your

mind.
3 Maintain organized online files to make searches

easier. 
3 Decide which course texts you will keep for later

reference, and place them in a central location.

3 Regularly back up your work!

1. Be clear and succinct about

what you want to say. 

2. Emphasize the positive

aspects of the feedback in the

opening of your message, and

always end the message with a

positive and motivating tone.

In the body of the message,

provide the feedback and any

constructive criticism you think

is necessary.

3. Be descriptive in your feed-

back, rather than evaluative or

judgmental.

4. Do not make any generalizations or

assumptions when giving feedback, so

avoid words like all, never, always,

everyone, only, and you.

5. Limit your advice on how to fix the work.

Often the most useful feedback is helping

the person to recognize or better under-

stand the area(s) that need improvement.

Be SMART in Setting Goals
1. Separate yourself from your emotions and

try just to hear the comments. Do not make

excuses or evaluate whether it is right or

wrong. Just listen.

2. Look for the practical advice within the

feedback. Pick out the constructive part of

the message that you need to keep in mind

for the future.

3. If the feedback was mostly criticism without

any constructive advice and you do not

know how to address the issue, go back to

the person who gave it. Try to discover what

steps you might reasonably take to make an

improvement.

4. Try to see the big picture. Have you gotten

feedback with similar comments before?

Are there common areas that people always

bring up? Clue in, and realize that if you

are hearing the same feedback often or

from multiple sources, it may be accurate.

Do something about it.

5. Realize that people who give you feedback

often have your best interests at heart.

Guidelines for 

Giving Feedback 

Online

Guidelines for 

Receiving Feedback

Online

One of the most positive factors in online learning may be just this:

the ability to focus your studies during your peak times. Pay atten-

tion to discover when those times occur. That way, you can login to

class and study during your peak times, not your valley times. 

Ask: When am I most and least productive?

•  Are you an owl (highly alert and productive at night)?

•  Are you a lark (most productive early in the day)?

•  Are you a person whose peak times vary over the course of the day?

•  Do your peak times vary during the week vs. the weekend?

Know Your MOST

PRODUCTIVE

STUDY TIMES

MYTHS and FACTS about Online Education

Online courses offer flexibility so you can learn in your own environment 

on your own time. Here are some tips and techniques to help you succeed 

in all your online courses.

for 
Online Course

BOTTOM LINE: The online classroom is what you make of it.

Sharing information electronically makes that information readily available to others.
Above all, know this: The privacy of your personal information and electronic commu-
nication is not guaranteed. Normal, day-to-day actions put your privacy at risk:

3 E-mails and postings on discussion boards or
in chat rooms can be forwarded.

3 Sites where you shop online track your
purchases and even what you look at when
browsing, and can share that information
with other companies.

3 Status updates, postings, photos, and videos
on social networking sites can be viewed by
people who do not know you.

3 Search engines often keep electronic logs of
the sites you access and use that information
to target particular advertising to you.

Nearly every website you 
can register on, whether a
business, organization, or
social networking site, has a
privacy policy. Most also
have ways you can adjust

your privacy settings. 

READ PRIVACY POLICIES
Privacy information is often in

fine print in the corner of the site.
Search for it and read it so that you know

what information the site can gather about you and what
rights you have to manage your information.

CUSTOMIZE PRIVACY SETTINGS Exercise your 
rights. For example, you can indicate that you 
don’t want a company to share your
information with sister companies, 
or make sure the photos you post 
on Facebook are available to your
friends only.

MANAGE PERSONAL
COMPUTER SETTINGS Many
sites you visit will put “cookies”
on your computer—small bits of
software that store your personal infor-
mation and allow you to easily return to and navigate 
the site. However, cookies can also be used to track
purchases or collect information. You can set your
computer to reject all cookies or to alert you each 
time a site wants to send you a cookie.

YOU LIVE IN A PUBLIC WORLD

PRIVACY POLICIES
AND SETTINGS

The more you
do online,

the greater 
the chance that your 

privacy may be compromised.

Minimize 
risk through 

privacy settings, 
privacy technology, 

and careful 
choices.

“

”

Anything that you write and send electronically has the potential to travel beyond your
intended recipient. If you want to keep a message or conversation private, talk in person 
or make a phone call.

3 E-mails. Think before you write. E-mail can easily be forwarded to someone else, 
with or without your knowledge or consent.

3 Social networking site postings. Whatever you write and post on a site can be copied
and pasted elsewhere. If you don’t want the whole world to know something, don’t 
put it on your status update. 

3 Chat room or discussion board notes. First of all, consider using a pseudonym 
when visting a non-academic chat room or discussion board. Secondly, keep all
personal information out of these discussions. You can’t know with whom you are
communicating and how they might use
your information.

3 Texts. Text messages you send can
be copied, traced, and forwarded—
or even just shown to someone
else. 

BE CAREFUL ABOUT WHAT YOU WRITE

your

Privacy 
COMMON SENSE

It’s challenging to keep up with the ever-changing world of electronic communication and 
information. Stick with these strategies and you can’t go wrong.

3 When in doubt, opt out. If you are not sure about whether you want information to be shared or 
you want to receive communications from a site online, vote no. Look for “opt out” procedures on

banking and shopping sites.

3 Keep your data to yourself. Do not electronically post or send your phone numbers, address, Social
Security number, birth date, credit card numbers, bank account numbers, or institution name. Remember,

anything you write has the potential to be captured.

3 Stick with people you know. Avoid accepting people as online “friends” unless you’ve met them in person
first. Never reveal any personal information to a stranger in a chat room or on a discussion board. 

3 Bank and shop safely. If a website has proper security, you will see a small padlock at the bottom of the page
where you are instructed to enter credit card or bank information. Additionally, the web address of that page

should have an “s” after the “http” (it signifies “security").

Copyright © 2012 by Pearson Education, Inc. All rights reserved.

This project consisted of 22 individually set

pages—or modules—which could be ordered 

by schools (colleges, universities, etc) in sets of

six, to be custom-published in a tri-fold coated-

stock 8-1/2 X 11 inch pamphlet. The design

challenge presented for me was 1) use extensive

image research to insert a minimum of three

images per module, 2) present the material in a

varying grid/magazine-like format while creating

and following style specifications to unify the

design of all modules, and 3) fit all the text

material provided by the publisher. Layout was

done in QuarkXPress, images manipulated in

Adobe Photoshop and Illustrator.

Brochure Design
Pearson Education Success Tips, 
tri-fold study guides
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As long as Barbara’s husband had his affairs with women who bought their
perfume at Walgreen’s, she was content to look the other way, but when she
sniffs $400 an ounce Coco Chanel on his jacket, she hires a private detective
who uncovers more than she bargained for.

Irene, an incurable romantic, has been looking for the perfect man ever since
her husband died. She thought Mel was “the one,” but that was before he
moved in and before the “up” toilet seats, the snoring, and scatological break-
fast talk. “He’s not who he used to be,” she complains. “Neither are you,” she
is warned. 

Rochelle, recently divorced, wants to return to an aborted art career, but her
two daughters have turned her and her home into a virtual day care for their
children. Despite professional counsel and the wise advice of good friends,
Rochelle is incapable of taking her life back . . . until the death of a Butterfly.

Sylvia believes she will choke to death if she lives alone. Her daughter, Mary,
has agreed to live with her until she marries, but all potential husbands flee
the scene after Sylvia invites them home for dinner. When Simon also dumps
her, Mary goes over the top, taking Sylvia with her.

“Coming of Age” can happen more than once, but the 
second time around requires a mix of moxie, wisdom, 

humor, and, of course, the support of good friends.

W H A T R E A D E R S  A R E  S A Y I N G

“Mizrahi’s observations of contemporary
behavior—both public and private—

are insightful and comic.”
Prof. Gary Adelman, Champaign, IL 

“Finally a novel about women my age 
and situations I can relate to!”

Jill Swaim, Ventura, CA

“This is not a novel to read in public. People
keep asking you why you’re laughing.”

Karla Walsh, Champaign, IL

“An intelligent woman’s novel.”
Hattie Daggett, Medina, OH

“After reading this novel and recognizing
something of myself in Rochelle’s 

self-absorbed daughters, I’m being 
nicer to my parents.”

Jennifer Perkins, New Rochelle, NY

Book Cover and Promotional Design Work
Designer of the cover and accompanying promotional materials for Coming of 
Age . . . Again, by Carol Mizrahi. Published by Amazon, December 2011.

W BOOK COVER
front, back, and spine.

T BUSINESS CARD

T BOOKMARK

W login to Amazon.com: http://www.amazon.com/Coming-
Age-AGAIN-Carol-Mizrahi/dp/1466337435/ref=sr_1_1?ie=
UTF8&qid=1366238724&sr=8-1&keywords=carol+mizrahi

Author Carol Mizrahi attends a bookfair at 
the Lincoln Square Mall in Urbana, IL.



carol
somberg

2714 R ICHARDSON STREET,  F I TCHBURG, WI 53711 PH:  608 -332 -4541

EMAIL : csomberg@att.net WEBSITE : http://csomberg4.wix.com/carolsombergdesign

ALDO LEOPOLD ELEMENTARY SCHOOL is proud to offer an integrated multicultural curriculum that values diversity. 
We promote a safe, respectful environment that recognizes individuality and fosters self esteem, and also a commitment 
to the partnership between students, families, staff, and community. Our building is located on 14 acres of land in Fitchburg,
serving the largest geographic elementary school attendance area in the district. Average class size in grades 4-5 is 23, 
while total enrollment in the school is 683. We have a fully networked computer lab with 28 computers, a publishing center 
with six computers, a computer station in every classroom, as well as many in the Library Media Center (LMC).

M y dad suggested that we all take a vacation. While walking
towards dad, my mom said, ‘’We should go on a cruise.’’ He
stopped to breath and said, ‘’yes.’’ As we all went inside, I

wanted to stay outside, but we all went inside. 
A month passed and I was so ready for the cruise. My dad came

into my room he told me to get in the car. I wonder why we got into
the car I thought. I saw bags, ‘’We’re going on a cruise. You forgot.” Yes!
We all got in the car and drove to Chicago, but first we picked up my
sister (she is 16). After we picked her up, we had to drop the car and
take a taxi because my dad did not pay for the car. 

When we got to the airport, we went on the plane. I was so
excited. It was time to leave, so we strapped ourselves in and got ready to take off. I thought to myself, “Miami, here I come!”

All of a sudden we were in the air. My sister sat next to me. I had a little bad feeling about the plan ride. I listened to an i-pod
so time would go by and make my bad feeling go away. It was almost time to land and I was still feeling a little woozy. I felt a little
bump and we landed. I was so ready for the cruise. 

We got off the plane and were at the airport. We left the building and went outside. The cab came as we all got in the cab car.
She said with her soft voice, “Where to?’’ My mom said, “To the carnival boat!’’ As she drove towards the boat, we were a mile away.
My dad told us to stay together. It was packed, but we didn’t have to wait in line—we went straight to the boat. When I got on the
boat I bursted with joy and went to our rooms. My mom gave us are room key and we went it in. I said, “Wow!” as I walked into 
the room. I was so surprised as I walked in the room. There was a flat screen TV and a fold out bed and every thing you can only
imagine. After we got settled, we went to the pool.

My VacationMy Vacation

21

Written  and illustrated by

Stephon Williams

My Big-Headed
Brothers

M y brothers are so

cute, but the only

problem is that they

have big heads. Some of them

are bigger than me. They are

annoying sometimes, but they

are cute. They get it from my

dad. Oh dad, why do you

have to have a big head? They

are 4, 8, 9, 11, 15, 17, and my

daddy is 34. Big huh!? He’s

short, but I think I’m just

growing same as my mom. No, she’s been short.

No offense, ma, but the tallest person on my mom’s

side of the family is my big cousin, Scarlet, and on

my daddy’s side is my grandma.

I was sitting on my bed

reading when my little brother,

Mario, came in and took my

summer reading list paper

and put it on his head. He

pretended it was a hat and

made funny noises.

“Whooooo.” “Get out of

my room!” I replied. Then

my other cousin came in then

picked him up and threw him

on the floor and dragged him

out of my room and he screamed “aaaaaaaaaaah.” It

was funny. Then we left to go to my grandma’s house.

He cried and my dad said, “shh” and got some candy.

That’s when my mom noticed that he had a big head.

Written and illustrated by 

Asia Lee

8

As long as Barbara’s husband had his affairs with women who
bought their perfume at Walgreen’s, she was content to look the other
way, but when she sniffs $400 an ounce Coco Chanel on his jacket, she
hires a private detective who uncovers more than she bargained for.

Irene, an incurable romantic, has been looking for the perfect man
ever since her husband died. She thought Mel was “the one,” but that
was before he moved in and before the “up” toilet seats, the snoring,
and scatological breakfast talk. “He’s not who he used to be,” she com-
plains. “Neither are you,” she is warned. 

Rochelle, recently divorced, wants to return to an aborted art career,
but her two daughters have turned her and her home into a virtual day
care for their children. Despite professional counsel and the wise advice
of good friends, Rochelle is incapable of taking her life back . . . until
the death of a Butterfly.

Sylvia believes she will choke to death if she lives alone. Her daughter,
Mary, has agreed to live with her until she marries, but all potential
husbands flee the scene after Sylvia invites them home for dinner.
When Simon also dumps her, Mary goes over the top, taking Sylvia
with her.

“Coming of Age” can happen more than once, but the 
second time around requires a mix of moxie, wisdom, 

humor, and, of course, the support of good friends.

W H A T R E A D E R S  A R E  S A Y I N G

“Mizrahi’s observations of contemporary
behavior—both public and private—

are insightful and comic.”
Prof. Gary Adelman, Champaign, IL 

“Finally a novel about women my age 
and situations I can relate to!”

Jill Swaim, Ventura, CA

“An intelligent woman’s novel.”
Hattie Dabbett, Medina, OH

“This is not a novel to read in public. People
keep asking you why you’re laughing.”

Karla Walsh, Champaign, IL

“After reading this novel and recognizing
something of myself in Rochelle’s 

self-absorbed daughters, I’m being 
nicer to my parents.”

Jennifer Perkins, New Rochelle, NY

Volunteer Project Coordinator
I had the honor of coordinating a wonderful project with 5th graders

at Leopold Elementary School: working with students to edit their

writings and complete their illustrations; photographing the class for

the front and back covers as well as the contents page; scanning school

pictures; and finally typesetting and composing the interior pages with

QuarkXpress and Photoshop using royalty-free images. The students

typed their stories and their teacher supplied the text-files to me via

email. The book was published using MyPublisher; funds were raised

to subsidize the cost so students’ parents and families were able to

purchase the books at a reduced price.

FRONT COVER

BACK COVER

CONTENTS PAGE

INTERIOR PAGE

INTERIOR PAGE



carol
somberg

2714 R ICHARDSON STREET,  F I TCHBURG, WI 53711 PH:  608 -332 -4541

EMAIL : csomberg@att.net WEBSITE : http://csomberg4.wix.com/carolsombergdesign

Summary
Graphic Artist with advanced skills in AdobeCS programs and QuarkXPress produces dynamic interior textbook design, 
page production and layout, and cover design for top textbook publishers and authors.

n Advanced skills in Adobe InDesign, Illustrator 
and Photoshop; advanced experience with QuarkXPress

n Advanced typography knowledge
n Advanced experience in book production, brochure 

and newsletter formatting
n Skilled in photo enhancing and modification

n Self-motivated professional
n Quick learner
n Experienced in leading and participating in design

conferences, managing support staff
n Skilled in composing and designing instructional 

and production materials for design team

Accomplishments
n Created award-winning textbook design appearing in the 2003 New England Book Show.
n Produced a comprehensive reference guide for company design team: how to use QuarkXpress for its book production; how to

follow production procedures within the company.
n Illustrated and designed the front and back covers for the novel "Coming of Age . . . Again" by Carol Mizrahi.
n Lead a fifth grade class at Leopold Elementary School in writing, illustrating, and publishing a book of their short stories.
n Produced website for Carol Somberg Design to display information and portfolio gallery.

Experience

Carol Somberg Design — Owner, Freelancer April 2000 to present
Established business as an independent book designer, working frequently in partnership with longtime employer Omegatype and
maintaining consistent client base. Participated in design conferences via phone with clients, producing successful designs by
implementing customer needs and requirements. Maintained tight schedule for various phases of production from initial design
concept to final comprehensive design and specifications, sending high-quality print samples (in the early days of business) or 
pdfs of sample pages (current procedure) along with final application files for page production.

Omegatype Typography, North — Graphic Designer, Manager January 1999 to April 2000
Opened office space in Madison for Omegatype, hiring two employees. Trained both in QuarkXpress and book production.
Maintained relationship with main office and clients with regular phone meetings. Closed office in 2000 to operate freelance
book design from home office.

Omegatype Typography, East — Graphic Designer, Manager April 1993 to January 1999
Self-taught QuarkXpress, writing an instructional manual for all Omegatype employees. Opened small satellite office for
Omegatype, hired and trained four employees in QuarkXpress as well as in all aspects of book production. Kept in close
contact with the main office with daily phone meetings. Worked closely with clients (publishing houses and project managers)
across the country and also with employees of the main office, sometimes requiring travel. Developed further book design
clients in conjunction with book production. Left self-sustaining office in 1998 to move to Wisconsin, opening another
satellite office for Omegatype.

Omegatype Typography, Inc. — Compositor, Graphic Designer, Assistant Manager January 1989 to April 1993
Began as compositor laying out textbook pages by hand on a light table. Joined the first computer desktop publishing 
team in late 1989 working with Ventura Publisher. Promoted to lead desktop compositor then to assistant manager of 30
employees, working under the owner/operator. Added book design to list of skills by 1992. Maintained working relationship
with clients across the country, sometimes requiring travel. Left Omegatype main office in 1993, moving to Pennsylvania and
beginning a satellite office.

Names Etc — Owner, Manager, Artist September 1985 to January 1989
Partnership in and manager of a retail gift shop in a large shopping mall in Champaign, IL. The shop's niche was personalized
gifts, employing four artists including self to produce custom artwork on gift items sold at the shop. Closed shop at the end
of lease to start new career direction.

Highlights

Education
Bachelor of Fine Arts — Art Education, University of Illinois at Champaign-Urbana May 1982


